who were confined in a state hospital. I found no help anywhere for teaching these special students in the area of English. There was much material in this category for children but very little for adolescents.
After many trials and errors, a few ideas, which were successful, evolved. I feel impelled to share these experiences with others who find themselves in the same predicament.
The value of creative writing for these exceptional students was learned by sheer accident. In one of our English classes there was a very disturbed, exceptionally hostile girl who wrote poetry constantly. What she wrote dripped with the "blood and gore" of a rabid religious background which was accentuated and exaggerated by this distwbed adolescent. The sadism, the fears, the hates, and the despairs were overwhelmingly present in her writing. As she brought this poetry to the teacher,' no comment was made. It was impossible to tell Mary what a distressing effect her poetry had on the instructor because of the dangerous consequences which might have been the result for this ill, unstable adolescent.
Finally, one day she said: "I don't believe you like my poetry." The continuous silence about her poetry had produced the desired effect.
To her statement, the teacher replied that she needed something in a happier vein. In desperation, her instructor literally grabbed a packet of postal cards containing pictures of the seashore, gloriously colored flowers, and the like. The teacher asked, "Why don't you write a poem about these beautiful spots?" Grieves the day for the morrow to come as night befalls. All four walls of night become And slowly, slowly, softly the scattered, tattered leaf falls to the earth, quieter than the most distant drums.
The next two poems she wrote immediately before leaving the hospital: I see stars twinkle in those eyes as her child gurgles out its first word. I see love's warm glow as she looks in on her sleeping child. I see worry's look as she whispers out her desperate prayer.
I see gentleness beam from her face as her child holds out a pricked finger. I see a guardian angel nobody knew was there and that was the mother.
It is interesting to note that this girl left the hospital, attended and graduated from a public high school. She kept on writing poetry and found it so helpful that she taught a school friend what she knew of poetic writing. Whether she will continue this creative activity in her later life is beside the point, for it played its therapeutic role when she needed it.
This student played an important part also in awakening the teacher to the fact that creative writing could be used for other students in distress.
One day, a short line prior to Mary's discharge from the hospital, a new, seriously disturbed student came into our class. Nothing the teacher suggested or did seemed to elicit any interest. Finally, Mary came to the instructor's desk and shoved a packet of her postal cards into the teacher's hand and said:
"Why don't you have him write as you had me write?" I followed her suggestion and found the pictures were successful in initiating an interest in something for this disturbed student too.
Ultimately, it dawned on me that if this type of creative writing was successful with two students, it might be profitable to attempt it with all students. The first class experiment was initiated with the most advanced English students.
I found and mounted colorful pictures of the Grand Canyon. My source for these was chiefly the Arizona Magazine. The students spent a one-hour class period in looking at these pictures and collecting words that could be used to describe this scintillating beauty. Casually, these descriptive words became known as adjectives. Because this collection of pictures encompassed the four seasons, we needed action words to portray the movement in these pictures. These words which motivated power and action quietly became verbs. The next day the teacher read a collection of poetry about the Grand Canyon. This same project has been tried several times with various groups of students. Although, very often, the results are not great productions; at least, the students have fun creating. It should be added that our horizons have expanded to include all kinds of nature pictures. Many times students bring lovely prints to add to our collection which includes seasonal pictures of many different and favorite places. Somehow, looking at and working with beauty is a most pleasant a 606 ENGLISH and helpful experience for these exceptional adolescents.
As the teacher, I learned once again that freedom to write enables many students to express their problems, desires, fears, hopes, and dreams in a manner which is therapeutic for them. It is understood in our English classes that if one is impelled to write, even though he might be working on another assignment, he has the privilege of writing during any class period.
The following poems are a few samples of those which certainly express the needs, reactions, and rebellions of these disturbed students: The back straightens up The walk has purpose The days begin with hope The spectre emerges from the forest To find a pot of gold at the end of the rainbow; The key to the door of expectations.
LONELINESS
We are convinced from the results of our four years of experimentation with creative writing, that the unrestricted and unstructured freedom to write, has been a useful and valuable experience in the lives of our emotionally handicapped adolescents.
